	Power skill #1 - Instructional Observation, Feedback and Practice                                                                                                            

	1)  Lesson Observation, Analysis and Planning 

	Sub-category
	Guiding Questions
	5: Exemplary
	4: Strong
	3: Solid
	2: Struggles with
	1: Ineffective 

	Capturing Evidence
	· Are we gathering sufficient evidence in order to determine the big rock and root causes? Are our notes objective, comprehensive and purposeful?
	· Objective: All of the evidence gathered by the observer is low-inference, factual literal notes
· Comprehensive: Notes could include complete descriptions of behavior (e.g. % of hands in the air, names of students calling out, accurate descriptions of teacher positioning, student actions), academic data (e.g. student work during all IP, collecting and reviewing ETs), scripted dialogue, specific names and numbers, and time markers (esp at transitions) providing evidence for expectations set forth by the AF Essentials
· Purposeful: The type of evidence is completely matched to the purpose of the observation (i.e. diagnostic, focused, evaluative). No gaps in the most important information; all relevant examples captured.
	· Objective: Most of the evidence gathered by the observer is low-inference literal notes
· Comprehensive: Notes could include full descriptions of behavior, academic data, scripted dialogue, specific names and numbers, and time markers (esp at transitions) providing evidence for expectations set forth by the AF Essentials
· Purposeful: The type of evidence is matched to the purpose of the observation (i.e. diagnostic, focused, evaluative). Notes may have a few minor gaps in important information, a few missed examples.
	· Objective: The observer’s notes may include some low inferences
· Comprehensive: Notes could include some descriptions of behavior, academic data, scripted dialogue, specific names and numbers, and time markers providing evidence for expectations set forth by the AF Essentials
· Purposeful: The type of evidence is somewhat matched to the purpose of the observation (i.e. diagnostic, focused, evaluative). Notes have some gaps in information. Examples missed impacts ability to hone in on correct feedback or provide clarity for the teacher.
	· Objective: The observer’s notes include little data and many inferences 
· Comprehensive: Notes could include partial descriptions of behavior, academic data, scripted dialogue, specific names and numbers, and time markers providing evidence for expectations set forth by the AF Essentials
· Purposeful: The type of evidence is partially matched to the purpose of the observation (i.e. diagnostic, focused, evaluative). Notes have major gaps in information and many missed examples. Impact on lesson analysis is significant.
	·  Objective: The observer’s notes are composed largely of high-inference claims and next steps.
· Comprehensive: Notes are incomplete.

· Purpose: The type of evidence is not matched to the purpose of the observation (i.e. diagnostic, focused, evaluative). Notes have significant gaps in information. There are few if any examples to share with teachers. Impact on lesson analysis is significant.

	Inferring and prioritizing claims
	· Are we inferring claims logically based on evidence? Are we prioritizing the highest-impact feedback?
	· Prioritization: One (or two, at the most) “big rock” claims are prioritized – and these are the highest impact levers for driving student achievement and teacher development.

· Alignment: Claims are directly supported by sufficient evidence and aligned to the AF Essentials 
· Clarity: Claims are written with clarity, directness and specificity; they correctly name the instructional problem. 

· Teacher-focused: Claims are written with the teacher as the subject.
· Transferable: When possible, claims address a transferable skill that extends beyond this lesson.

· Planned questioning: Observer has scripted out a targeted open-ended question and scaffolded follow-up questions that are directly aligned to the core issue.


	· Prioritization: One (or two, at the most) “big rock” claims are prioritized – and these are high-impact levers for driving achievement and teacher development.

· Alignment: Claims are mostly supported by sufficient evidence and aligned to the AF Essentials. 

· Clarity: Claims are mostly written with clarity, directness and specificity; they correctly name the instructional problem. 

· Teacher-focused: Claims are written with the teacher as the subject. 

· Transferable: When possible, claims address a transferable skill that extends beyond this lesson.
· Planned questioning: Observer has scripted out targeted open-ended question and scaffolded follow-up questions that are mostly aligned to the core issue.
	· Prioritization: One (or two, at the most) “big rock” claims are prioritized – and these are levers for driving achievement and teacher development, but they may not be highest-impact.

· Alignment: Claims are supported by some evidence and mostly aligned to the AF Essentials. 

· Clarity: Claims are mostly written with clarity, directness and specificity; they correctly name the instructional problem. 

· Teacher-focused: Claims are written with the teacher as the subject. 

· Transferable: When possible, claims address a skill may be transferable.
· Planned questioning: Observer has scripted out targeted open-ended question and scaffolded follow-up questions that are somewhat aligned to the core issue.
	· Prioritization: “Big rock” claims are not key levers for driving achievement and teacher development.
· Alignment: Claims are weakly supported by evidence and somewhat aligned to the AF Essentials. 

· Clarity: Claims need greater clarity, directness and specificity in order to make sense to the teacher.
· Teacher-focused: Claims are written with the teacher as the subject. 

· Transferable: Claims do not address a transferable skill when they could have.
· Planned questioning: Observer has attempted to script out targeted open-ended questions and scaffolded follow-up questions.

	· Prioritization: “Big rock” claims are not identified – or are not levers for driving achievement and teacher development.

· Alignment: Claims are not supported by evidence and/or do not align to the AF Essentials.
· Clarity: Claims are written very ambiguously and lack specificity; the instructional problem is unclear or not accurately identified. 

· Teacher-focused: Claims are written with students as the subject. 

· Transferable: Claims do not address a transferable skill when they could have.
· Planned questioning: Observer has not scripted questions at all.

	Generating actionable next steps
	· Are we stating a clear alternative pathway in the form of actionable next steps? Are our next steps aligned to our evidence and claims? Are they the right levers for driving student achievement?
	· Alignment: Actionable next steps are aligned directly to the evidence and claims; and align to AF Essentials (language or directly)
· Actionable: Actionable next steps are extremely specific, feasible and the right levers for driving student achievement (as evaluated during monthly review with principal)


	· Alignment: Actionable next steps are mostly aligned to the evidence and claims; and align to AF Essentials
· Actionable: Actionable next steps are mostly specific, feasible and the right levers for driving student achievement (as evaluated during monthly review with principal)

	· Alignment: Actionable next steps are aligned somewhat to the evidence and claims; and somewhat align to AF Essentials
· Actionable: Actionable next steps are somewhat specific, feasible and the right levers for driving student achievement (as evaluated during monthly review with principal)
	· Alignment: Actionable next steps are aligned weakly to the evidence and claims; and weakly align to AF Essentials
· Actionable: Actionable next steps are not entirely specific, feasible and the right levers for driving student achievement (as evaluated during monthly review with principal)
	· Alignment: Actionable next steps are not aligned to the evidence and claims at all.
· Actionable: Actionable next steps are not specific, feasible or the right levers for driving student achievement (as evaluated during monthly review with principal)

	2) Feedback Conversation 

	Precise Praise 

	· Is our praise clear, precise and supported directly by evidence?

	· Planned: The teacher can clearly state what they are doing well. Observer opens with precise praise that is genuine and follows a claim- evidence-impact format. The praise also clearly states the impact of teacher actions on scholar behavior or learning. 
· Leveraged: There is clear reinforcement of effective teacher actions. It directly connects to previous feedback, current learning goals or PD focus areas. The message of “keep doing this” is clear. 

· Prioritized: One or two positive claims are prioritized – and these are the highest impact levers for driving student achievement and teacher development. 

	· Planned: Observer opens with precise praise that mostly follows a claim-evidence-impact format.

· Leveraged: There is mostly clear reinforcement of effective teacher actions. It mostly connects to previous feedback, current learning goals or PD focus areas. The message of “keep doing this” is mostly clear.
· Prioritized: One or two positive claims are prioritized – and these may be high impact levers for driving student achievement and teacher development. 


	· Planned:  Observer opens with precise praise that may follow a claim-evidence-impact format.

· Leveraged: There is some reinforcement of effective teacher actions. It may connect to previous feedback, current learning goals or PD focus areas. The message of “keep doing this” may be clear 
· Prioritization: One or two positive claims are prioritized – and these are levers for driving achievement and teacher development, but they may not be highest-impact.

	· Planned: Observer opens with precise praise; the praise is weak and not very specific.

· Leveraged: There is weak reinforcement of effective teacher actions. The message of “keep doing this” is unclear.
· Prioritization: Positive claims are not key levers for driving achievement and teacher development.


	· Precise praise: Observer does not give any precise praise.



	Guided discovery
	· Does the observer guide the teacher to identify the big rock and actionable next steps?
	· Questioning: Observer skillfully asks a sequence of open-ended questions aligned purposefully to the core issue. The observer then skillfully guides the teacher to a claim with scaffolded follow-up questions. These questions follow the purpose-evidence-action step-synthesis (PEAS) framework, as appropriate.
· Clarity: The observer has a crystal clear vision for the desired outcome and the pathway to getting there.

· Focus: The guided discovery part of the conversation always stays focused and maximizes every second.

· Authenticity: The guided discovery part of the conversation always feels collegial and collaborative, not patronizing. 

	· Questioning: Observer asks a targeted open-ended question about the core issue and then mostly guides the teacher directly to a claim with scaffolded follow-up questions. These questions mostly follow the purpose-evidence-action step-synthesis (PEAS) framework, as appropriate.
· Clarity: The observer has a mostly clear vision for the desired outcome and the pathway to getting there.

· Focus: The guided discovery part of the conversation mostly stays focused.

· Authenticity: The guided discovery part of the conversation mostly feels collegial and collaborative. 

	· Questioning: Observer attempts to ask a targeted open-ended question about the core issue and attempts to guide the teacher to a claim with scaffolded follow-up questions. These questions attempt to follow the purpose-evidence-action step-synthesis (PEAS) framework, as appropriate.
· Clarity: The observer has a somewhat clear vision for the desired outcome and the pathway to getting there.

· Focus: The guided discovery part of the conversation somewhat stays focused.

· Authenticity: The guided discovery part of the conversation feels somewhat collegial and collaborative. 

	· Questioning: Observer struggles with asking a targeted open-ended question about the core issue and continues to struggle with guiding the teacher to a claim with scaffolded follow-up questions. Pitfalls include asking a too open-ended question, one that is not aligned to the core issue and / or not refocusing the conversation efficiently.
· Clarity: The observer does not have a clear vision for the desired outcome or the pathway to getting there.

· Focus: The guided discovery part of the conversation lacks focus.
· Authenticity: The guided discovery part of the conversation rarely feels collegial and collaborative. 
	· Questioning: Observer does not ask any probing questions. 



	ID Big Rock and Actionable Next Steps
	· Is the teacher able to identify and articulate the big rock and actionable next steps?
	· Identify Big Rock: The teacher is able to initially identify the big rock in this lesson, citing clear evidence from the lesson. 
· Identify Actionable Next Step: The teacher also states clear, observable action steps that address the issue. 
	· Identify Big Rock: The teacher identifies the big rock.

· Identify Actionable Next Step: The teacher states clear, observable action steps that address the issue. 


	· Identify Big Rock: The observer identifies the big rock.

· Identify Actionable Next Step: The observer states clear, observable action steps that address the issue. 


	· Identify Big Rock: The observer identifies the big rock, which may not be clear.

· Identify Actionable Next Step: The observer states an action step, which may not be clear. 


	· Identify Big Rock / Identify Actionable Next Step: Neither the observer nor teacher is able to identify a big rock or state a clear, observable action step that addresses the issue. 

	Transfer of Feedback to Practice 
	· How is the feedback applied?
	· Transferability: The teacher can clearly state how the “big rock” in this lesson could play itself out in future lessons in this grade/subject and other lessons the teacher teaches; and connects directly to success on the AF Essentials expectations
· Grounded in a strong model and / or criteria for success: Prior to application, the observer ensures that the teacher understands what excellence looks like. This may take the form of presenting a clear model or providing clear criteria for success.

· Aligned: Practice is fully aligned to the action step.

· Multiple at bats with tight feedback loop: The teacher has more than adequate time to practice. This is at least 60% of the feedback conversation. After each attempt, the coach effectively provides feedback against a set of criteria and the teacher continues practicing, using the transferable feedback.

· Encoded success: The teacher practices until s/he has at least two successful at-bats.
· Simulates real world context: The practice takes place in as real a context as possible.
	· Transferability: The teacher can state how the “big rock” in this lesson could play itself out in future lessons in this grade/subject and other lessons the teacher teaches; and mostly connects to success on the AF Essentials expectations
· Grounded in a strong model and / or criteria for success: Prior to application, the observer mostly ensures that the teacher understands what excellence looks like. 

· Aligned: Practice is mostly aligned to the action step.

· Multiple at bats with tight feedback loop: The teacher has adequate time to practice. This is at 40-59% of the feedback conversation. After each attempt, the coach mostly provides targeted feedback against a set of criteria and the teacher continues practicing, using the transferable feedback.

· Encoded success: The teacher practices until s/he has at least two successful at-bats.
· Simulates real world context: The practice takes place in a mostly real context.
	· Transferability: The observer states how the “big rock” in this lesson could play itself out in future lessons in this grade/subject and other lessons the teacher teaches; and somewhat connects to success on the AF Essentials expectations
· Grounded in a strong model and / or criteria for success: Prior to application, the observer somewhat ensures that the teacher understands what excellence looks like.

· Aligned: Practice is somewhat aligned to the action step.

· Multiple at bats with tight feedback loop: Observer attempts to work with the teacher to apply the action step. This is 20-39% of the feedback conversation. After each attempt, the coach somewhat provides targeted feedback against a set of criteria and the teacher continues practicing.

· Encoded success: The teacher practices until s/he has at least one successful at-bat.
· Simulates real world context: The practice takes place in a somewhat real context.
	· Transferability: The observer struggles with stating how the “big rock” in this lesson could play itself out in future lessons in this grade/subject and other lessons the teacher teaches; and loosely connects to success on the AF Essentials expectations
· Grounded in a strong model and / or criteria for success: Prior to application, the observer does not ensure that the teacher understands what excellence looks like. 

· Aligned: Practice is not aligned to the action step.

· Multiple at bats with tight feedback loop: Observer struggles with working with the teacher to apply the action step through lesson design or simulated practice. This is <20% of the feedback conversation. The coach does not provide targeted feedback during practice.
· Encoded success: The teacher does not practice successfully.
· Simulates real world context: The practice does not take place in as real a context as possible.


	· Transferability: It is unclear how the “big rock” in this lesson could play itself out in future lessons; and/or does not connect to AF Essentials expectations
· Multiple at bats with tight feedback loop: There is no application of an action step in the feedback conversation. 

  

	Setting the timeline
	· Is there a clear follow-up plan that ensures that the feedback will stick?
	· Joint Accountability: The teacher and coach jointly plan and commit to desired outcomes after 3-5 days (i.e. revised lesson plans, videotaping instruction). Desired outcomes are directly connected to the evidence, problem, action step and application from the feedback conversation. 
· Investment: The teacher is extremely invested in this next step. 
· Clarity and transparency: The dates for follow-up teacher and coach actions are fully clarified and shared in a fully transparent manner.

	· Joint Accountability: The teacher and coach jointly plan and commit to desired outcomes after 3-5 days. Desired outcomes are connected to the evidence, problem, action step and application from the feedback conversation. 
· Investment: The teacher is invested in this next step.
· Clarity and transparency: The dates for follow-up teacher and coach actions are mostly clarified and shared in a mostly transparent manner.

	· Joint Accountability: The coach assigns desired outcomes after 3-5 days. Desired outcomes are somewhat connected to the evidence, problem, action step and application from the feedback conversation. 
· Investment: The teacher is somewhat invested in this next step.
· Clarity and transparency: The dates for follow-up teacher and coach actions are somewhat clarified and shared in a somewhat transparent manner.
	· Joint Accountability: The coach attempts to assign desired outcomes after 3-5 days. Desired outcomes are weakly connected to the feedback conversation. 
· Investment: The teacher is not invested in this next step.
· Clarity and transparency: The dates for follow-up teacher and coach actions are not clarified nor shared in a transparent manner.
	· Joint Accountability: The teacher and coach do not plan or commit to follow up action.

	Delivery of Feedback 
	· How is the feedback delivered? Is our delivery of feedback timely and motivating? Does the delivery of the feedback enhance the “stickiness” of the feedback?
	· Timeliness: Feedback for this lesson is delivered face-to-face within 48 hours.  
· Rapport: Observer skillfully builds a positive relationship with teacher.
· Investment: The teacher is deeply invested in the process and is hungry to learn and grow.

· Matching: Observer skillfully matches the degree of scaffolding to the teacher’s reflectiveness, mindsets, experience and instructional knowledge.

· Focus: The feedback conversation maintains strong focus and completely maximizes time. Teacher is able to ID the problem / action step and get to application within 10 minutes. 
	· Timeliness: Feedback for this lesson is delivered face-to-face within 48 hours.

· Rapport: Observer builds a positive relationship with the teacher.
· Investment: The teacher is mostly invested in the process and is hungry to learn and grow.
· Matching: Observer mostly matches the degree of scaffolding to the teacher’s reflectiveness, mindsets, experience and instructional knowledge.

· Focus: The feedback conversation maintains focus and maximizes time. Teacher is able to ID the problem / action step and get to application within 10 minutes. 
	· Timeliness: Feedback for this lesson is delivered face-to-face within 48 hours.

· Rapport: Observer attempts to build a positive relationship with the teacher.
· Investment: The teacher is somewhat invested in the process.
· Matching: Observer somewhat matches the degree of scaffolding to the teacher’s reflectiveness, mindsets, experience and instructional knowledge.

· Focus: The feedback conversation is somewhat focused. Teacher takes more than 10 minutes to ID the problem / action step and get to application. 
	· Timeliness: Feedback for this lesson is delivered face-to-face within 72 hours.

· Rapport: Observer struggles with building a positive relationship with the teacher.
· Investment: The teacher is not very invested in the process. 

· Matching: Observer struggles with matching the degree of scaffolding to the teacher’s reflectiveness, mindsets, experience and instructional knowledge.

· Focus: The feedback conversation struggles with focus. Teacher takes more than 15 minutes to ID the problem / action step and get to application.


	· Timeliness: Feedback for this lesson is delivered face-to-face more than three days after the lesson.

· Rapport: Observer does not build a positive relationship with the teacher.
· Investment: The teacher is disengaged in this process.
· Matching: When scaffolding questioning, observer does not take into account the teacher’s reflectiveness, mindsets, experience and instructional knowledge.

· Focus: The feedback conversation is unfocused and does not maximize time. The observer and teacher do not get to application.

 

	3) Accountability and Results 

	Systems for observation and feedback (School leader accountability)
	· How can we ensure that every teacher is observed and given feedback consistently and frequently? 

· Have we set ambitious targets for observation and feedback? Are we on track to meeting these targets? Have we recorded our feedback using a tracker?
	· Setting observation targets: Sets ambitious observation targets (weekly or even more frequently).
· Progress towards targets: 100% on track to meeting observation targets. 
· Recording observations: Records 100% of observations in observation tracker; and observation evidence and actionable next steps are categorized by AF Essential in addition to other larger categories as determined by the coach and/or school
	· Setting observation targets: Sets ambitious observation targets (weekly or three times per month). 

· Progress towards targets: 80-99% on track to meeting observation targets. 
· Recording observations: Records 90-99% of observations in observation tracker.
	· Setting observation targets: Sets observation targets of at least two times per month.
· Progress towards targets: 70-79% on track to meeting observation targets. 
· Recording observations: Records 80-89% of observations in observation tracker.
	· Setting observation targets: Sets observation targets of at least two times per month.
· Progress towards targets: 60-69% on track to meeting observation targets. 
· Recording observations: Records 60-59% of observations in observation tracker.
	· Setting observation targets: Has not set observation targets; observations are irregular.
· Progress towards targets:  <60% on track to meeting observation targets. 
· Recording observations: Records <60% of observations in observation tracker.

	Teacher Outcomes
	· Does our feedback lead to dramatic improvements in instructional practice?

·  Do teachers perceive feedback as being helpful?
	· Follow through on desired outcomes: The teacher and observer both follow through and execute on desired outcomes after 3-5 days (i.e. revised lesson plans, videotaping instruction).
· Improved practice: There is robust evidence of sustained improvement in the teacher’s instructional practice as set forth by the AF Essentials Rubric (as evaluated during monthly review of observation tracker with principal)
· Teacher perception: Teacher(s) “strongly agree” on mid-year survey that instructional leader “provides helpful instructional feedback.”

	· Follow through on desired outcomes: The teacher and observer both follow through and execute on desired outcomes.
· Improved practice: There is strong evidence of sustained improvement in the teacher’s instructional practice as set forth by the AF Essential Rubric (as evaluated during monthly review of observation tracker with principal)
· Teacher perception: Teacher(s) “agree” on mid-year survey that instructional leader “provides helpful instructional feedback.”
	· Follow through on desired outcomes: The teacher follows through and executes on desired outcomes, but the observer does not.
· Improved practice: There is some evidence of sustained improvement in the teacher’s instructional practice as set forth by the AF Essential Rubric (as evaluated during monthly review of observation tracker with principal)
· Teacher perception: Teacher(s) rate “neutral” on mid-year survey that instructional leader “provides helpful instructional feedback.”
	· Follow through on desired outcomes: The teacher follows through and executes on desired outcomes, but the observer does not.
· Improved practice: There is little evidence of sustained improvement in the teacher’s instructional practice as set forth by the AF Essential Rubric (as evaluated during monthly review of observation tracker with principal)
· Teacher perception: Teacher(s) “disagree” on mid-year survey that instructional leader “provides helpful instructional feedback.”
	· Follow through on desired outcomes: Neither the coach nor the observer follows through on desired outcomes.
· Improved practice: There is no evidence of sustained improvement in the teacher’s instructional practice as set forth by the AF Essential Rubric (as evaluated during monthly review of observation tracker with principal)
· Teacher perception: Teacher(s) “strongly disagree” on mid-year survey that instructional leader “provides helpful instructional feedback.”
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